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International School of Nice Lower School 

 

The Lower School provides for children aged 4 to 11 and is contained in a separate wing of the school 

complete with its own library, art room, English as an Additional Language (EAL) room  and playground. 

Children are placed in homeroom groupings in the care of a homeroom teacher and receive instruction in 

all of the core subject areas under the International Baccalaureate Primary Years Programme framework. 

Language Arts, Maths, Social Studies, Science, Drama and Art are taught in the homeroom classes. Music, 

Physical Education (P.E.), French and EAL are taught by specialist teachers. 

 

The guideline which ISN adapts for placement is age on the 1
st
 September. The placement of students in an 

international school is a complex issue. Students come from all kinds of national and international systems 

with as many types of preparation which emphasize different skills and areas of knowledge. The situation is 

further complicated by the fact that students start their formal schooling at different ages, and depending 

on the hemisphere, at different times of the year. The nomenclature is also different, sometimes using 

different numbers or letters to indicate what is in reality the same grade or age level. What we have found 

is that the one most consistently accurate guideline for placing students is age. This allows students to be 

working at an appropriate developmental and intellectual level.  

 

A feature of the teaching in the Lower School is that it is focused on the individual needs of children. 

Classes are small with a maximum of 22/23 students per class and the approach is always one of trying to 

help not only in academic development but in social and emotional development as well.  

 

For students not yet fluent in English, or for those who do not speak English at all, support is available in 

the EAL program from Grade 1 to Grade 5. These classes may be individual tuition or group teaching 

depending on the level and/or need. 

  

French is taught to all students who are fluent in English and different levels are offered from beginners to 

bi-lingual. 

 

The basic aim of the Lower School is the full development of the child, during these formative years, so 

that he/she will be able to function as a well-adjusted citizen in tomorrowõs world.  To achieve this we 

need to look carefully at the individual child to insure that he/she g ains the knowledge, skills, concepts and 

attitudes by developing his/her ability in the following areas.  

A. Intellectually 

We teach skills to encourage the child to develop attitudes that will promote a lively and inquiring mind. 

We stimulate the child to ask questions, discuss sensibly and learn how to solve problems in order to 

further his/her knowledge. 

 

B. Aesthetically 

We draw attention to a personal appreciation of beauty and provide opportunities to be exposed to and 

develop skills in the arts. 

 

C. Socially 

We enable the child to contribute fully by learning how to work with others and independently.  

 

D. Physically 

We provide opportunit ies which enable the child to develop motor skills and use his/her body 

energetically, creatively and at all times safely. 

 

E. Emotionally 

We help to develop the childõs personality so that he/she is happy, friendly and able to enjoy his/her work. 

 

F. Mora lly 

We encourage the child to respect different values and morals and to show tolerance. 
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Organization and Placement of Children in Instructional Groups 

 

Acceptance of a child into any grade in the Lower School is based on his or her chronological age on the 

first of September, and/or previous completed grade or level.  For example, to enter Grade 2, a child 

should be 7 years old by the first of September. Adaptations are made for exceptional circumstances; 

children coming from countries in the southern hemisphere, children who have been promoted/demoted 

to a different grade. Adaptations are made with consultations with the parents and teachers involved and 

are always made for the benefit and well-being of the child.  

 

The Lower School is comprised of seven grade levels: 

 
Pre-Kindergartenééééééé Children of 4 years of age 

Kindergarten éééééé........ Children of 5 years of age 

Grade 1 éééééééééé.. Children of 6 years of age 

Grade 2 éééééééééé.. Children of 7 years of age 

Grade 3 ééééééééé..... Children of 8 y ears of age 

Grade 4 éééééééééé.. Children of 9 years of age 

Grade 5 ééééééééé..... Children of 10 years of age 

 

Promotion  

Within the Lower School, promotion is flexible.  Annual promotion occurs each September.  The time 

spent in any one grade is governed both by the childõs age and the rate of development. It may be 

necessary to make an exception to the normal year-to-year progression of a child, but this is unusual.  In all 

cases, the final decision rests with the Director after consultation with  the Lower School  Principal, class 

teacher and parents.  
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The IB Primary Years Programme 

 

At ISN we offer the IB Primary Years Programme. The Primary Years Programme (PYP) for students aged 3 

ð 12, is a transdisciplinary curriculum which draws the individual disciplines together into a coherent whole, 

while preserving the essence of each subject. It focuses on the development of the whole child, addressing 

social, physical, emotional and cultural needs. At the same time, it gives children a strong foundation in all 

the major areas of knowledge: mathematics, social studies, drama, language, music, visual arts, science, 

personal and social education, and physical education. The PYP strives to help children develop an 

international perspective - to become aware of and sensitive to the points of view of people in other parts 

of the world.   

 

At the heart of the programme is the learner profile:  

The IB learner profile 

The aim of all IB programmes is to develop internationally minded people who, recogni zing their common 

humanity and shared guardianship of the planet, help to create a better and more peaceful world.  

As IB learners we strive to be: 

 

Inquirers  We nurture our curiosity, developing skills for inquiry and research. We know 

how to learn indep endently and with others. We learn with enthusiasm and 

sustain our love of learning throughout life.  

 

Knowledgeable  We develop and use conceptual understanding, exploring knowledge across a 

range of disciplines. We engage with issues and ideas that have local and global 

significance. 

 

Thinkers  We use critical and creative thinking skills to analyse and take responsible action 

on complex problems. We exercise initiative in making reasoned, ethical decisions. 

 

Communicators  We express ourselves confidently and creatively in more than one language and in 

many ways. We collaborate effectively, listening carefully to the perspectives of 

other individuals and groups. 

 

Principled  We act with integrity and honesty, with a strong sense of fairness and justice, and 

with respect for the dignity and rights of people everywhere. We take 

responsibility for our actions and their consequences. 

 

Open-minded  We critically appreciate our own cultures and personal histories, as well as the 

values and traditions of others. We seek and evaluate a range of points of view, 

and we are willing to grow from the experience.  

 

Caring We show empathy, compassion and respect. We have a commitment to service, 

and we act to make a positive diff erence in the lives of others and in the world 

around us. 

 

Risk-takers  We approach uncertainty with forethought and determination; we work 

independently and cooperatively to explore new ideas and innovative strategies. 

We are resourceful and resilient in the face of challenges and change. 

 

Balanced  We understand the importance of balancing different aspects of our livesñ

intellectual, physical, and emotionalñto achieve well-being for ourselves and 

others. We recognize our interdependence with other people and with the world 

in which we live.  
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Reflective  We thoughtfully consider the world and our own ideas and experience. We work 

to understand our strengths and weaknesses in order to support our learning and 

personal development. 

 

The curriculum in the PYP is organized around six transdisciplinary themes: 

 

ü Who we are 

An inquiry into the nature of the self; beliefs and values; personal, physical, mental, social and spiritual 

health; human relationships including families, friends, communities, and cultures; rights and 

responsibilities; what it means to be human. 

 

ü Where we are in place and time 

An inquiry into orientation in place and time; personal histories; homes and journeys; the discoveries, 

explorations and migrations of humankind; the relationships between and the interconnectedness of 

individuals and civilizations, from local and global perspectives. 

 

ü How we express ourselves 

An inquiry into the ways in which we discover and express ideas, feelings, nature, culture, beliefs and 

values; the ways in which we reflect on, extend and enjoy our creativity; our appreciation of the aesthetic. 

 

ü How the world works  

An inquiry into the natural world and its laws; the interaction between the natural world (physical and 

biological) and human societies; how humans use their understanding of scientific principles; the impact of 

scientific and technological advances on society and on the environment. 

 

ü How we organize ourselves 

An inquiry into the interconnectedness of human-made systems and communities; the structure and 

function of organizations; societal decision-making; economic activities and their impact on humankind 

and the environment.  

 

ü Sharing the planet 

An inquiry into rights and responsibilities in the struggle to share finite resources with other people and 

with other living things; communities and the re lationships within and between them; access to equal 

opportunities; peace and conflict resolution. 

 

These themes are intended to help children make sense of themselves, of other people, and of the physical 

environment, and to give them different ways of lo oking at the world. The six themes are also 

transdisciplinary. The students explore each theme by looking at a ôunit of inquiryõ In each unit of inquiry 

teachers pose a series of open ended questions that encourage students to explore all of its aspects. 

 

They include the following  key concept questions: 

 

¶ Form: What does it look like? 

¶ Function: How does it work?  

¶ Causation: Why is it this way? 

¶ Change: How does it change over time? 

¶ Connection: How is it connected to other things? 

¶ Perspective: What are the points of view? 

¶ Responsibility: What is our responsibility? 

¶ Reflection: How do we know?  

 

Students look for answers to these questions in a variety of ways. They conduct surveys and analyze the 

results; they collect data, plot graphs, and look for patterns. They observe and measure physical 

characteristics, and develop and test hypotheses. 

Your child will:  
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¶ develop a deep understanding of important concepts 

¶ conduct research into knowledge which has local and global significance 

¶ acquire and practice a range of essential skills 

¶ be encouraged to develop positive attitudes towards learning, the environment and other people 

¶ have the opportunity for involvement in responsible action and social service 

 

 

The PYP Curriculum Model for Pre Kindergarten ð Grade 5 

 

 

 

 

 

 

 

 

The International School of Nice Programme of Inquiry (POI) 

 

Teaching and learning in the Lower School is based around the Programme of Inquiry. This is made up of 

Units of Inquiry which give the children significant, engaging, relevant and challenging learning 

experiences, driven by a set of key questions which are conceptually based. Children are involved in a 

range of learning activities, planned in response to the key questions. The Programme of Inquiry draws 

together elements of different disciplines into a meaningful whole. Children in Pre Kindergarten to Grade 5 

undertake 6 units of inquiry per year.  
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International School of Nice 

Programme of Inquiry PreK to Grade 5 2018 - 2019 

 

 Who we are 

 

An inquiry into the 

nature of the self; beliefs 

and values; personal, 

physical, mental, social 

and spiritual health; 

human relationships 

including families, 

friends, communities, 

and cultures; rights and 

responsibilities; what it 

means to be human. 

 

 

Where we are in Place 

and Time 

An inquiry into 

orientation in place and 

time; personal histories; 

homes and journeys; the 

discoveries, explorations 

and migrations of 

humankind; the 

relationships between 

and the 

interconnectedness of 

individuals and 

civilizations, from local 

and global perspectives. 

How we express 

ourselves 

An inquiry into the 

ways in which we 

discover and express 

ideas, feelings, nature, 

culture, beliefs and 

values; the ways in 

which we reflect on, 

extend and enjoy our 

creativity; our 

appreciation of the 

aesthetic. 

How the wor ld works 

 

An inquiry into the 

natural world and its 

laws; the interaction 

between the natural 

world (physical and 

biological) and human 

societies; how humans 

use their understanding 

of scientific principles; 

the impact of scientific 

and technological 

advances on society and 

on the environment.  

How we organize 

ourselves 

An inquiry into the 

interconnectedness of 

human-made systems 

and communities; the 

structure and function 

of organizations; 

societal decision-

making; economic 

activities and their 

impact on humankind 

and the environment.  

 

Sharing the planet 

 

An inquiry into rights 

and responsibilities in 

the struggle to share 

finite resources with 

other people and with 

other living things; 

communities and the 

relationships within and 

between them; access to 

equal opportunities; 

peace and conflict 

resolution. 

 

Kindergarten 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Central idea 

We use our senses to 

explore the world 

around us 

 

Central idea 

 Journeys allow people 

to explore other places 

and learn new things 

Central idea 

We can express our 

ideas and feelings 

through the arts 

Central idea 

Changes in the seasons 

affect all living things 

 

Central idea 

People use signs and 

symbols to help 

organize their 

communities 

Central idea 

The sea and seashore 

are essential to many 

living thin gs 

Key concepts: 

Form, function  

Related concepts: 

Similarities, Differences, 

Communication, Role 

Key concepts: 

Causation, Change 

Related concepts: 

Form, Connection, 

Perspective 

 

Key concepts 

Form, Perspective, 

Connection 

Related concepts 

Communication, 

Pattern 

Key concepts 

Change, Connection 

Related concepts 

Cycles, Interaction 

Key concepts 

Form, Connection 

Related concepts 

Culture, Media, Pattern 

Key concepts 

Function, Responsibility 

Related concepts 

Classification, Living and 

non-living 

 

Lines of inquiry 

What our senses are. 

How  our senses work. 

How we use our senses. 

 

 

 

 

Lines of inquiry 

Places to explore. 

Transportation. 

Planning a journey. 

Personal growth. 

Lines of inquiry: 

The different types of 

arts. 

How we express an 

idea or feeling through 

the arts. 

How we  express our 

feelings towards the 

arts. 

How the arts allow us 

to express our feelings. 

Lines of inquiry: 

The reasons for seasonal 

change. 

How seasonal changes 

affect animals and 

plants. 

How seasonal changes 

affect our lives. 

Lines of inquiry: 

The meanings of signs 

and symbols. 

How signs and symbols 

help us organize 

ourselves. 

Different signs and 

symbols around the 

world.  

Lines of inquiry 

Living and non living 

things. 

The animals and plants 

that live in the sea and 

on the sea shore. 

How people use the sea 

and shore. 

How we can protect 

the sea and shore. 
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International School of Nice 

Programme of Inquiry PreK to Grade 5 2017 - 2018 

 

 
 

Grade 1 
 

Central idea 

Traditional childrenôs 

games are played in all 

cultures and can help 

us to develop skills 

 

 

Key concepts: 

Form, Function, 

Perspective 

Related concepts: 

Communication, 

Differences, Pattern 

 

 

Lines of inquiry  

Traditional childrenôs 

games. 

Games in different 

cultures and time 

periods. 

How games develop 

physical and social 

skills. 

 

 

Central idea 

Homes have changed 

through time and 

reflect our identity 

 

 

 

Key concepts 

Form, Connection, 

Perspective 

Related concepts 

Creativity, Diversity 

 

 

 

Lines of inquiry  

What is meant by a 

home. 

Why we need a home 

Different types of 

homes people live in 

around the world  

How our homes reflect 

our personal identity. 

 

Central idea 

We express our beliefs 

and values through 

traditional stories 

 

 

 

Key concepts: 

Form, Perspective 

Reflection 

Related concepts: 

Similarities, 

Differences, 

Interpretation 

 

Lines of inquiry  

Characteristics of 

myths and fables. 

Origins of myths and 

fables. 

Themes in myths and 

fables. 

 

Central idea 

Materials come from 

different sources and 

their properties 

influence how they are 

used 

 

Key concepts 

Function, Change, 

Form 

Related concepts 

Prediction, Behaviour 

 

 

 

Li nes of inquiry: 

Sources of everyday 

materials. 

Properties of different 

materials. 

How different materials 

are used. 

 

Central idea 

The food we eat goes 

through many processes 

and journeys before it 

reaches our table 

 

 

Key concepts: 

Form, Change, 

Connection 

Related concepts: 

Cycles, Transformation, 

Systems 

 

 

Lines of inquiry:  

Sources of our food. 

Stages of production of 

food products. 

The roles people play in 

food production. 

 

Central idea 

Water is essential to 

life, and is a limited 

resource for many 

people 

 

 

Key concepts 

Function, Causation, 

Responsibility 

Related concepts 

Conservation, Equity, 

Processes 

 

 

Lines of inquiry  

Sources of water and 

how water is used. 

What happens to 

water after we have 

used it. 

Distribution and 

availability of usable 

water. 

Our responsibilities 

regarding water. 
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Grade 2 
 
Central Idea 

Our choice of role 

models can have an 

impact on our beliefs, 

values and relationships 

 

 

Key concepts 

Connection, Reflection, 

Perspective, 

Responsibility 

Related concepts 

Relationships, Values, 

Empathy, Subjectivity 

 

Lines of Inquiry 

Qualities that make a 

good role model  

Our choices of role 

models. 

Influences role models 

have on us 

Our influence on 

others. 

 

 

 
Central Idea 

Past civilizations shape 

present systems and 

technologies 

 

 

 

Key concepts 

Causation, Change, 

Perspective 

Related concepts 

Continuity, Progress, 

Technology 

 

 

Lines of Inquiry 

Different civilizationõs 

systems and 

technologies that have 

survived 

How these were 

developed and continue 

to be used. 

The impact on todays 

world.  

 

 

 
Central Idea 

Through drama, we can 

express feelings, 

thoughts and ideas to a 

variety of audiences in 

different ways 

 

Key concepts 

Change, Perspective, 

Reflection 

Related concepts: 

Sequence, 

Interpretation  

 

 

Lines of inquiry 

Different forms of 

performing arts. 

The devices and 

techniques that affect 

audience feelings and 

interpretation.  

 
Central Idea 

All living things go 

through a process of 

change 

 

 

 

Key concepts 

Change, Causation, 

Form 

Related concepts 

Cycles, Growth, 

Adaption, Sequences, 

Transformation 

 

Lines of Inquiry 

Cycles in nature. 

Phases in a cycle. 

Similarities and 

differences of cycles. 

 

 
Central Idea 

Cooperation can help us 

build positive 

communities 

 

 

 

Key concepts 

Function, Responsibility, 

Connection 

Related concepts 

Systems, Relationships 

 

 

 

Lines of inquiry  

Different types of 

communities. 

Our role in communities 

The impact of our 

choices on communities. 

 

Central idea 

We share the planet 

with many animals 

and our actions can 

affect their survival 

 

 

 

Key concepts 

Connection, 

Responsibility, 

Causation 

Related concepts 

Consequences, 

Impact, Extinction 

 

 

Lines of inquiry 

How people impact 

animal habitats. 

Environmental impact 

of recycling and re-

using. 

What is and is not re-

usable and recyclable. 
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Grade 3 
 
Central idea 

Making balanced 

choices about daily 

routines enables us to 

have a healthy lifestyle 

 

Key concepts 

Function, Causation, 

Reflection 

Related concepts 

Balance, Well-being, 

Health 

 

Lines of inquiry 

Daily habits and 

routines (hygiene, sleep, 

play, eating). 

Balanced choices. 

Consequences of 

choices. 

 

 

 

 

 

 

 
Central idea 

Transport has changed 

the world we live in  

 

Key concepts: 

Change, Connection, 

Function, Causation 

Related concepts: 

Systems, Relationships, 

Progress, Impact 

 

Lines of inquiry: 

Different types of 

transport. 

Different uses of 

transport. 

The impact on our lives. 

 
Central idea 

People recognize 

important events 

through celebrations 

and traditions 

 

Key concepts 

Form, Perspective, 

Function 

Related concepts: 

Beliefs, Cultures, Values 

 

 

Lines of inquiry 

What traditions are. 

How an d why people 

celebrate. 

Similarities and 

differences between 

celebrations. 

 

 
Central Idea: 

Light and sound help 

people experience their 

world  

 

 

Key concepts: 

Form, Function, Change 

Related concepts: 

Structure, 

Transformation,  

 

 

Lines of Inquiry:  

Sources of light and 

sound. 

Ways lights and sound 

are experienced. 

How light and sound 

can be changed. 

 
Central idea 

Advertising uses a variety 

of techniques to 

persuade, inform, and/or 

entertain. 

 

Key concepts 

Form, Connection 

Related concepts 

Culture, Media 

 

 

 

Lines of Inquiry: 

Different forms of 

advertising. 

The purpose of 

advertising. 

Techniques of 

advertising. 

The effects of advertising 

on children. 

 

Central idea 

The ways in which 

humans use resources 

affects our planet. 

 

 

Key concepts 

Causation, 

Responsibility, 

Reflection 

Related concepts 

Lifestyle, Resources 

 

Lines of inquiry 

Where our waste 

goes. 

Environmental impact 

of recycling and re-

using 

What is re-usable and 

recyclable and what is 

not.  
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Grade 4 
 

 

Central idea 

Learning about different 

cultures helps us 

develop a better 

understanding of 

ourselves and others 

 

 

Key concepts 

Form, Perspective, 

Reflection 

Related concepts 

Culture, Diversity, 

Identity  

 

 

Lines of inquiry   

What culture is. 

Our own cultures. 

Similarities and 

difference between 

cultures. 

 

 

 

Central idea 

People tell stories as a 

way to understand 

experiences and the 

world around them  

 

 

 

Key concepts 

Form, Reflection, 

Perspective 

Related concepts 

Communication, 

Pattern 

 

 

Lines of Inquiry 

How different stories 

reflect different 

perspectives. 

Story structure and 

story elements. 

Why stories are told. 

 

 

Central Idea 

People express their 

ideas, feelings, beliefs 

and values through the 

visual arts 

 

 

 

Key concepts 

Perspective, Refection 

Related concepts 

Pattern, Subjectivity 

 

 

 

 

Lines of inquiry 

How artists express 

thoughts, feelings and 

ideas. 

Different media used in 

the visual arts. 

The art in various 

movements and 

cultures. 

 

 

Central idea 

All living and non - living 

things are made up of 

matter which can be 

classified according to its 

properties and changed 

in different ways 

 

Key Concepts 

Form, Change, 

Causation 

Related concepts 

Measurement, 

Transformation 

 

 

Lines of inquiry 

What matter is 

The properties of 

matter. 

How matter is classified. 

Physical and chemical 

changes of matter. 

 

 

 

Central idea 

Market places depend on 

the ability to produce 

goods and supply 

services that can be 

exchanged 

 

 

Key concepts 

Function, Connection, 

Causation 

Related concepts 

Interdependence, Supply 

and Demand 

 

 

Lines of inquiry 

How we exchange goods 

in various market places. 

Ways we depend on 

people and goods from 

other sources. 

Factors that need to be 

considered when 

producing goods or 

services. 

 

 

 

Central idea 

All components of an 

ecosystem are 

interdependent 

 

 

 

 

Key concepts 

Form, Function, 

Responsibility 

Related concepts 

Conservation, 

Interdependence, 

Balance, Biodiversity 

 

Lines of inquiry 

The way organisms 

interact with different 

ecosystems. 

How ecosystems 

maintain balance. 

The human 

responsibilities 

towards maintaining 

ecosystems. 
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Grade 5 
 

Central Idea 

Our well b eing depends 

on a balanced lifestyle 

 

 

 

Key Concepts 

Causation, Function, 

Connection 

 

 

 

 

 

Lines of Inquiry 

The human body 

systems. 

The impact of our 

choices on ourselves 

and others. 

Our mental and 

physical health. 

 

Central idea 

Continents share 

common features that 

are also unique 

 

 

Key concepts 

Causation, Form, 

Connection 

Related concepts 

Consequences, 

Relationships, 

Properties, Culture 

 

Lines of inquiry  

Continents around the 

world.  

Geographical features 

of the continents. 

Cultural diversity 

between and within 

countries. 

 

Central Idea 

Performing arts allow us 

to express ideas, feelings 

and creativity 

 

 

 

Key Concepts 

Form, Function, 

Perspective 

Related Concepts 

Appreciation,  

 

 

 

Lines of Inquiry 

Different forms of 

performing arts. 

The features of 

performing arts. 

Influences of the arts. 

 

Central Idea 

Plants are a life 

sustaining resource for 

living things and play a 

crucial role in the 

environment 

 

Key concepts 

Function, Connection, 

Causation, 

Responsibility 

Related Concepts 

Systems, Patterns, Cycles 

 

 

Lines of Inquiry 

The life cycle of plants. 

The relationship 

between plants and 

other living things. 

Our responsibility to 

help sustain a healthy 

balance between all 

living things. 

 

Central Idea 

Exhibition 

 

 

 

 

 

 

Central Idea 

The use of energy 

affects  our 

environment in 

different ways 

 

 

Key concepts 

Form, Function, 

Connection 

Related concepts 

Conservation, 

Transformation 

 

 

Lines of inquiry 

Forms of energy. 

The storage and 

transformation of 

energy. 

Conservation of 

energy 

Renewable and 

sustainable energy 

sources. 

 

 

 

 

 

 

 

 

 

 

 
*Students in Grade 5 carry out an extended, collaborative inquiry  process, known  as the Exhibition, under the guidance of their teachers and mentors.  

The Exhibition is the culmination of the Primary Years Program. Students are involved  in synthesizing the essential elements of the PYP and sharing them with  the 

whole  school community.  It is an opportunity  for  students to exhibit the attributes of the IB Learner Profile that have been developing throughout  their engagement 

with  the program. Students are given flexibility  in their choice of real-life issues or problems to be explored and investigated in the Exhibition. 
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Languages in the Lower School 

 

The language of instruction at ISN is English. French is taught as an additional language from Pre Kindergarten 

to Grade 5. Children whose mother tongue is French follow a Francophone programme. Language learning in 

the Lower School takes place within the context of the units of inquiry and also as a separate subject. The 

overall expectations for language learning are described in five developmental phases with each phase 

building upon and complementing the previous one.  These phases cover ISN students from Pre Kindergarten 

through Grade 5. 

 

Oral languageñlistening and speaking 

Overall expectations 

Phase 1 

Students show an understanding of the value of speaking and listening to communicate. They recognize that 

sounds are associated with objects, or with symbolic representations of them. They are using language to 

name their environment,  to get to know each other, to initiate and explore relationships, to question and 

inquire. 

Phase 2 

Students show an understanding that sounds are associated with objects, events and ideas, or with symbolic 

representations of them. They are aware that an object or symbol may have different sounds or words 

associated with it in different languages. They are beginning to be cognizant about the high degree of 

variability of language and its uses. 

Phase 3 

Students show an understanding of the wide range of purposes of spoken language: that it instructs, informs, 

entertains, reassures; that each listenerõs perception of what they hear is unique. They are compiling rules 

about the use of different aspects of language. 

Phase 4 

Students show an understanding of the conventions associated with speaking and listening and the value of 

adhering to those conventions. They are aware that language is a vehicle for becoming knowledgeable; for 

negotiating understanding; and for negotiating the social dimension. 

Phase 5 

Students are able to understand the difference between literal and figurative language; how to use language 

differently for different purposes. They are aware that they are building on their previous experiences and 

using language to construct new meaning. 

 

Visual languageñviewing and presenting 

Overall expectations 

Phase 1 

Students show an understanding that the world around them is full of visual language that conveys meaning. 

They are able to interpret and respond to visual texts. Although much of their own vi sual language is 

spontaneous, they are extending and using visual language in more purposeful ways. 

Phase 2 

Students identify, interpret and respond to a range of visual text prompts and show an understanding that 

different types of visual texts serve different purposes. They use this knowledge to create their own visual texts 

for particular purposes. 

Phase 3 

Students show an understanding that visual text may represent reality or fantasy. They recognize that visual 

text resources can provide factual information and increase understanding. They use visual text in a reflective 

way to enrich their storytelling or presentations, and to organize and represent information.  

Phase 4 

Students show open-mindedness about the use of a range of visual text resources to access information. They 

think critically, and are articulate about the use of visual text to influence the viewer. They are able to use 

visual imagery to present factual information, or to tell a story.  

Phase 5 

Through inquiry, students engage with an increasing range of visual text resources. As well as exploring the 

viewing and presenting strategies that are a part of the planned learning environment, they select and use 

strategies that suit their learning styles. They are able to make connections between visual imagery and social 

commentary. They show more discernment in selecting information they consider reliable. They are able to 

use visual imagery to support a position. 
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Written languageñreading 

Overall expectations 

Phase 1 

Students show an understanding that print represents the real or the imagined world. They know that reading 

gives them knowledge and pleasure; that it can be a social activity or an individual activity. They have a 

concept of a òbookó, and an awareness of some of its structural elements. They use visual cues to recall sounds 

and the words they are òreadingó to construct meaning. 

Phase 2 

Students show an understanding that language can be represented visually through codes and symbols. They 

are extending their data bank of printed codes and symbols and are able to recognize them in new contexts. 

They understand that reading is a vehicle for learning, and that the combination of codes conveys meaning. 

Phase 3 

Students show an understanding that text is used to convey meaning in different ways and for different 

purposesñthey are developing an awareness of context. They use strategies, based on what they know, to 

read for understanding. They recognize that the structure and organization of text conveys meaning. 

Phase 4 

Students show an understanding of the relationship between reading, thinking and reflection. They know that 

reading is extending their world, both real and imagined, and that there is a reciprocal relationship between 

the two. Most importantly, they have established reading  routines and relish the process of reading. 

Phase 5 

Students show an understanding of the strategies authors use to engage them. They have their favourite 

authors and can articulate reasons for their choices. Reading provides a sense of accomplishment, not only in 

the process, but in the access it provides them to further knowledge about, and understanding of, the world. 

 

Written languageñwriting  

Overall expectations 

Phase 1 

Students show an understanding that writing is a form of expression to be enjoyed. They know that how you 

write and what you write conveys meaning; that writing is a purposeful act, with both individual and 

collaborative aspects. 

Phase 2 

Students show an understanding that writing is a means of recording, remembering and communicating. They 

know that writing involves the use of codes and symbols to convey meaning to others; that writing and 

reading uses the same codes and symbols. They know that writing can describe the factual or the imagined 

world.  

Phase 3 

Students show an understanding that writing can be structured in different ways to express different purposes. 

They use imagery in their stories to enhance the meaning and to make it more enjoyable to write and read. 

They understand that writing can produce a variety of responses from readers. They can tell a story and create 

characters in their writing. 

Phase 4 

Students show an understanding of the role of the author and are able to take on the responsibilities of 

authorship. They demonstrate an understanding of story structure and are able to make critical judgments 

about their writing, and the writing of others. They are able to rewrite to improve the quality of their writing.  

Phase 5 

Students show an understanding of the conventions pertaining to writing, in its different forms, that are 

widely accepted. In addition, they demonstrate a high level of integration of the strands of language in order 

to create meaning in a manner that suits their learning styles. They can analyse the writing of others and 

identify common or recurring the mes or issues. They accept feedback from others. 
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Mathematics in the Lower School 

 

Mathematic learning in the Lower School takes place within the context of the units of inquiry and also as a 

separate subject. The overall expectations for mathematics learning are described in four developmental 

phases with each phase building upon and complementing the previous one.  These phases cover ISN students 

from Pre Kindergarten through Grade 5. 

 

Data Handling 

Overall expectations 

Phase 1 

Students will develop an understanding of how the collection and organization of information helps to make 

sense of the world. They will sort, describe and label objects by attributes and represent information in graphs 

including pictographs and tally marks. The students will discuss chance in daily events. 

Phase 2 

Students will understand how information can be expressed as organized and structured data and that this can 

occur in a range of ways. They will collect and represent data in different types of graphs, interpreting the 

resulting information for the purpose of answering questions. The students will develop an understanding that 

some events in daily life are more likely to happen than others and they will identify and describe likelihood 

using appropriate vocabulary. 

Phase 3 

Students will continue to collect, organize, display and analyse data, developing an understanding of how 

different graphs highlight different aspects of data more efficiently. They will understand that scale can 

represent different quantities in graphs and that mode can be used to summarize a set of data. The students 

will make the connection that probability is based on experimental events and can be expressed numerically. 

Phase 4 

Students will collect, organize and display data for the purposes of valid interpretation and communication. 

They will be able to use the mode, median, mean and range to summarize a set of data. They will create and 

manipulate an electronic database for their own purposes, including setting up spreadsheets and using simple 

formulas to create graphs. Students will understand that probability can be expressed on a scale (0ð1 or 0%ð

100%) and that the probability of an event can be predicted theoretically.  

 

Measurement 

Overall expectations 

Phase 1 

Students will develop an understanding of how measurement involves the comparison of objects and the 

ordering and sequencing of events. They will be able to identify, compare and describe attributes of real 

objects as well as describe and sequence familiar events in their daily routine. 

Phase 2 

Students will understand that standard units allow us to have a common language to measure and describe 

objects and events, and that while estimation is a strategy that can be applied for approximate measurements; 

particular tools allow us to measure and describe attributes of objects and events with more accuracy. Students 

will develop these understandings in relation to measurement involving length, mass, capacity, money, 

temperature and time. 

Phase 3 

Students will continue to use standard units to measure objects, in particular developing their understanding of 

measuring perimeter, area and volume. They will select and use appropriate tools and units of measurement, 

and will be able to describe measures that fall between two numbers on a scale. The students will be given the 

opportunity to construct meaning about the concept of an angle as a measure of rotation. 

Phase 4 

Students will understand that a range of procedures exists to measure different attributes of objects and events, 

for example, the use of formulas for finding area, perimeter and volume. They will be able to decide on the 

level of accuracy required for measuring and using decimal and fraction notation when precise measurements 

are necessary. To demonstrate their understanding of angles as a measure of rotation, the students will be able 

to measure and construct angles. 
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Shape and Space 

Overall expectations 

Phase 1 

Students will understand that shapes have characteristics that can be described and compared. They will 

understand and use common language to describe paths, regions and boundaries of their immediate 

environment.  

Phase 2 

Students will continue to work with 2D and 3D shapes, developing the understanding that shapes are 

classified and named according to their properties. They will understand that examples of symmetry and 

transformations can be found in their immediate environment. Students will interpret, create and use simple 

directions and specific vocabulary to describe paths, regions, positions and boundaries of their immediate 

environment.  

Phase 3 

Students will sort, describe and model regular and irregular polygons, developing an understanding of their 

properties. They will be able to describe and model congruency and similarity in 2D shapes. Students will 

continue to develop their understanding of symmetry, in particular reflective and rotational symmetry. They 

will understand how geometric shapes and associated vocabulary are useful for representing and describing 

objects and events in real-world situations.  

Phase 4 

Students will understand the properties of regular and irregular polyhedra. They will understand the 

properties of 2D shapes and understand that 2D representations of 3D objects can be used to visualize and 

solve problems in the real world, for example, t hrough the use of drawing and modelling. Students will 

develop their understanding of the use of scale (ratio) to enlarge and reduce shapes. They will apply the 

language and notation of bearing to describe direction and position. 

 

Pattern and Function 

Overall expectations 

Phase 1 

Students will understand that patterns and sequences occur in everyday situations. They will be able to 

identify, describe, extend and create patterns in various ways. 

Phase 2 

Students will understand that whole numbers exhibit patterns and relationships that can be observed and 

described, and that the patterns can be represented using numbers and other symbols. As a result, students will 

understand the inverse relationship between addition and subtraction, and the associative and commutative 

properties of addition. They will be able to use their understanding of pattern to represent and make sense of 

real-life situations and, where appropriate, to solve problems involving addition and subtraction.  

Phase 3 

Students will analyse patterns and identify rules for patterns, developing the understanding that functions 

describe the relationship or rules that uniquely associate members of one set with members of another set. 

They will understand the inverse relationship between multiplication and division, and the associative and 

commutative properties of multiplication. They will be able to use their understanding of pattern and function 

to represent and make sense of real-life situations and, where appropriate, to solve problems involving th e 

four operations. 

Phase 4 

Students will understand that patterns can be represented, analysed and generalized using algebraic 

expressions, equations or functions. They will use words, tables, graphs and, where possible, symbolic rules to 

analyse and represent patterns. They will develop an understanding of exponential notation as a way to 

express repeated products, and of the inverse relationship that exists between exponents and roots. The 

students will continue to use their understanding of pattern and function to represent and make sense of real-

life situations and to solve problems involving the four operations.  
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Number 

Overall expectations 

Phase 1 

Students will understand that numbers are used for many different purposes in the real world. They will 

develop an understanding of one-to-one correspondence and conservation of number, and be able to count 

and use number words and numerals to represent quantities. 

Phase 2 

Students will develop their understanding of the base 10 place value system and will model, read, write, 

estimate, compare and order numbers to hundreds or beyond. They will have automatic recall of addition 

and subtraction facts and be able to model addition and subtraction of whole numbers using the appropriate 

mathematical language to describe their mental and written strategies. Students will have an understanding of 

fractions as representations of whole-part relationships and will be able to model fractions and use fraction 

names in real-life situations. 

 

 

Phase 3 

Students will develop the understanding that fractions and decimals are ways of representing whole-part 

relationships and will demonstrate this understanding by modelling equivalent fractions and decimal fractions 

to hundredths or beyond. They will be able to model, read, write, compare and order fractions, and use them 

in real-life situations. Students will have automatic recall of addition, subtraction, multiplication and division 

facts. They will select, use and describe a range of strategies to solve problems involving addition, subtraction, 

multiplication and division, using estimation strategies to check the reasonableness of their answers. 

Phase 4 

Students will understand that the base 10 place value system extends infinitely in two directions and will be 

able to model, compare, read, write and order numbers to millions or beyond, as well as model integers. 

They will develop an understanding of ratios. They will understand that fractions, decimals and percentages 

are ways of representing whole-part relationships and will work towards modelling, comparing, reading, 

writing, ordering and converting fractions, decimals and percentages. They will use mental and written 

strategies to solve problems involving whole numbers, fractions and decimals in real-life situations, using a 

range of strategies to evaluate reasonableness of answers. 
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Social Studies in the Lower School 

Social Studies learning in the Lower School takes place within the context of the units of inquiry. 

 

Pre Kindergarten-K 

Overall Expectations 

Students will explore their understanding of people and their lives, focusing on themselves, their friends and 

families, and their immediate environment. They will practice applying rules and routines to work and play. 

They will gain an increasing awareness of themselves in relation to the various groups to which they belong 

and be conscious of systems by which they organize themselves. They will develop their sense of place, and 

the reasons why particular places are important to people. They will also develop their sense of time, and 

recognize important events in their own lives, and how time and change affect people. They will explore the 

role of technology in their lives.  

 

Grade 1 

Overall Expectations  

Students will increase their understanding of their world, focusing on themselves, their friends and families 

and their environment.  They will appreciate the reasons why people belong to groups, the roles they fulfill 

and the different ways that people interact within groups. They will recognize connections within and 

between systems by which people organize themselves. They will broaden their sense of place and the 

reasons why particular places are important to people, as well as how and why peopleõs activities influence, 

and are influenced by, the places in their environment. Students will start to develop an understanding of 

their relationship with the environment. They will gain a greater sense of time, recognizing important 

events in their own lives, and how time and change affect people. They will become increasingly aware of 

how advances in technology affect individuals and the environment. 

 

Grade 2-3 

Overall Expectations 

Students will extend their understanding of human society, focusing on themselves and others within their 

own community as wel l as other communities that are distant in time and place. They will investigate how 

and why groups are organized within communities, and the ways in which communities reflect the cultures 

and customs of their people. They will recognize the interdependency of systems and their function within 

local and national communities. They will increase their awareness of how people influence, and are 

influenced by, the places in their environment. Students will explore the relationship between valuing the 

environment and protecting it.  

They will extend their understanding of time, recognizing important events in peopleõs lives, and how the 

past is recorded and remembered in different ways. They will broaden their understanding of the impact of 

advances in technology over time, on individuals, society and the environment.  

 

Grade 4-5 

Overall Expectations 

Students will recognize different aspects of human society, focusing on themselves and others within their 

own community as well as groups of people that are distant in time and place. They will extend their 

understanding of how and why groups are organized within communities. They will understand the 

interdependency of systems and their function within local and national communities. Students will gain an 

appreciation of how cultural groups may vary in their customs and practices but reflect similar purposes. 

They will deepen their awareness of how people influence, and are influenced by, places in the 

environment. They will realize the significance of developing a sense of belonging and stewardship towards 

the environment, valuing and caring for it, in the interests of themselves and future generations. Students 

will consolidate their understanding of time, recognizing how ideas and actions of people in the past have 

changed the lives of others, and appreciating how the past is recorded and remembered in different ways. 

They will gain an understanding of how and why people manage resources. They will understand the 

impact of technological advances on their own lives, on society and on the world, and will reflect on the 

need to make responsible decisions concerning the use of technologies. 
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Science in the Lower School 

Science learning in the Lower School takes place within the context of the units of inquiry. 

 

Pre Kindergarten-K 

Overall Expectations 

Students will develop their observational skills by using their senses to gather and record information, and 

they will use their observations to identify simple patterns, make predictions and discuss their ideas. They will 

explore the way objects and phenomena function, and will recognize basic cause and effect relationships. 

Students will examine change over varying time periods and know that different variables and conditions may 

affect change. They will be aware of different perspectives, and they will show care and respect for 

themselves, other living things and the environment. Students will communicate their ideas or provide 

explanations using their own scientific experience and vocabulary 

 

Grade 1 

Overall Expectations 

Students will develop their observational skills by using their senses to gather and record information, and 

they will use their observations to identify patterns, make predictions and refine their ideas. They will explore 

the way objects and phenomena function, identify parts of a system, and gain an understanding of cause and 

effect relationships. Students will examine change over varying time periods, and will recognize that more 

than one variable may affect change. They will be aware of different perspectives and ways of organizing the 

world, and they will show care and respect for themselves, other living things and the environment. Students 

will communicate their ideas or provide explanations using their own scientific experience. 

 

Grade 2-3 

Overall Expectations 

Students will develop their observational skills by using their senses and selected observational tools. They will 

gather and record observed information in a number of ways, and they will reflect on these findings to 

identify patterns or connections, make predictions, and test and refine their ideas with increasing accuracy. 

Students will explore the way objects and phenomena function, identify parts of a system, and gain an 

understanding of increasingly complex cause and effect relationships. They will examine change over time, 

and will recognize that change may be affected by one or more variables. They will examine how products 

and tools have been developed through the application of science concepts. They will be aware of different 

perspectives and ways of organizing the world, and they will be able to consider how these views and 

customs may have been formulated. Students will consider ethical issues in science-related contexts and use 

their learning in science to plan thoughtful and realistic action in order to improve their welfare and that of 

other living things and the environment. Students will communicate their ideas or provide explanations using 

their own scientific experience and that of others. 

 

Grade 4-5 

Overall Expectations 

Students will develop their observational skills by using their senses and selected observational tools. They will 

gather and record observed information in a number of ways, and they will reflect on these findings to 

identify patterns or connections, make predictions, and test and refine their ideas with increasing accuracy. 

Students will explore the way objects and phenomena function, identify parts of a system, and gain an 

understanding of increasingly complex cause and effect relationships. They will examine change over time, 

and they will recognize that change may be affected by one or more variables. Students will reflect on the 

impact that the application of science, including advances in technology, has had on themselves, society and 

the environment. They will  be aware of different perspectives and ways of organizing the world, and they 

will be able to consider how these views and customs may have been formulated. Students will examine 

ethical and social issues in science-related contexts and express their responses appropriately. They will use 

their learning in science to plan thoughtful and realistic action in order to improve their welfare and that of 

other living things and the environment. Students will communicate their ideas or provide explanations using 

their own scientific experience and that of others. 
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Visual Arts 

Visual arts learning in the Lower School takes place within the context of the units of inquiry and as a separate 

subject. Children will explore the following media: drawing, painting, 3D  work, collage, printing, 

photography and textiles. 

 

Pre Kindergarten-K 

Overall Expectations 

Students will show an understanding that visual art is a form of expression to be enjoyed. They know that the 

visual arts use symbols and representations to convey meaning. They have a concept of being an audience of 

different art forms and display awareness of sharing art with others. They are able to interpret and respond to 

different art forms, including their own work and that of others. They  will enjoy working both individually 

and in small groups. They will begin to develop an understanding of the varied functions and uses of different 

materials and tools. They will learn to choose the best materials and tools for a particular task.  

 

Grade 1 

Overall Expectations 

Students show an understanding that ideas, feelings and experiences can be communicated through visual art. 

They recognize that their own art practices and artwork may be different from others. They are beginning to 

reflect on and learn from their own s tages of creating art. They are aware that artworks may be created with a 

specific audience in mind. They will use first-hand source materials, including their immediate environment 

and their imagination as an inspiration for their work. They will exhibit an increasing ability to concentrate on 

and complete a piece of artwork. They will discover and develop their own preferences and individual 

interests, which will contribute to the development of understanding and artistic vision. They will continue to 

explore the use of a wide variety of materials, tools and media and will draw on their increasing knowledge 

and skills to express their ideas, observations and feelings. Students will be exposed to and will respond to 

both western and non-western artifacts and artworks and will become familiar with the process of reflection 

and how to appreciate their own and othersõ artworks. 

 

Grade 2-3 

Overall Expectations 

Students show an understanding that issues, beliefs and values can be explored in art. They demonstrate an 

understanding that there are similarities and differences between different cultures, places and times. They 

analyse their own work and identify areas to revise to improve its quality. They use strategies, based on what 

they know, to interpret art and understand the role of art in our world. They will establish a foundation of 

self-awareness about their own interests and preferences in art. They will develop this interest by exploring 

and experimenting with a variety of tools, materials and techniques. Students will exhibit confidence in 

choosing tools and materials that are appropriate for their artworks and that reflect their growing individual 

creative vision. They will exhibit greater control and purpose in their use of a variety of media and tools. 

They will make initial sketches and will be aware that a piece of artwork requires thought, planning, effort 

and revision. They will discuss their work using specific art vocabulary and will be increasingly aware of the 

fact that other students and groups will produce work that varies in style and content. Students will search 

beyond the classroom for resources and begin to see links with other areas of the curriculum. They will 

respond reflectively to the artwork of others.  

 

Grade 4-5 

Overall Expectations 

Students show an understanding that throughout different cultures, places and times, people have innovated 

and created new modes in art. They can analyse different art forms and identify common or recurring themes 

or issues. They recognize that there are many ways to enjoy and interpret art. They accept feedback from 

others. They will develop confidence in seeing themselves as artists and will have a growing appreciation of 

their individual artistic interpretation and vision. Their responses to tasks will demonstrate increased levels of 

technical detail and heightened levels of sophistication. They will continue to develop skills of observation and 

to seek out a variety of resources. They will be confident in the everyday use of sketchbooks for recording 

observations, ideas, pattern and colour. They will choose the appropriate materials for the task, building on 

previous skills and experiences when using a variety of materials. They will develop the skill of looking at 

artworks and artifacts from different periods and will draw conclusions and make predictions about their 

function. Students will work well, both alone and in groups, and will be sensitive to the work of others, 

suggesting modifications and discussing reactions constructively. They will be aware of the elements and 

principles of art and design and will develop a more critical stance to their own immediate environment.  
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Drama 

Drama learning in the Lower School takes place within the context of the units of inquiry, in other areas of the 

curriculum and also as a separate subject. 

 

Pre K-K 

Overall Expectations 

Children will work together, share ideas and begin to make group decisions. They will listen and respond 

positively to the suggestions of others. Children will use drama to explore concepts within the units of inquiry. 

Children will use a variety of stimuli to initiate classroom play and make-believe activities. They will develop 

the confidence to create their own dramas through play, and to share these with others where appropriate. 

Children wil l be willing and eager to explore movement and space using music and other stimuli. Children will 

be exposed to a variety of performance and presentation experiences and will discuss what they have seen 

and experienced. 

 

Grade 1 

Overall Expectations 

Students will work together, sharing ideas and making group decisions. They will listen and respond positively 

to the suggestions of others. Students will use drama to explore concepts within the units of inquiry. Students 

will use a variety of stimuli to initia te classroom play and make-believe activities. They will develop the 

confidence to create their own dramas through play, and to share these with others where appropriate. 

Students will be willing and eager to explore movement and space using music and other stimuli. Students will 

be exposed to a variety of performance and presentation experiences and will discuss what they have seen 

and experienced. 

 

Grade 2-3 

Overall Expectations 

Students will work independently and with confidence in small groups and with  partners. They will apply 

their knowledge of the content of the programme of inquiry to develop dramas. They will use personal 

experiences and other stimuli to create a drama. Students will reflect and comment on their own work and 

the work of others in a  sensitive and positive way. They will be able to adopt a role and switch in and out of 

role to discuss their discoveries. Students will develop an understanding of the way body and voice can be 

used to depict a character through specific voice and body exercises and activities. Students will be exposed to 

a variety of performance and/or presentation experiences; they will observe carefully and will be able to 

discuss what they have seen. 

 

Grade 4-5 

Overall Expectations 

Students will practise self-discipline in the presentation of material to an audience as well as within the role of 

the audience. They will incorporate production elements effectively to enhance their work, using costume, 

make-up, set, lights, sound and props. Students will bring original text to life using a variety of conventions. 

They will continue to explore the way the body and voice can be manipulated to depict a character, an 

emotion or a concept through a variety of exercises. Students will work towards creating a healthy group 

dynamic, where students feel comfortable making suggestions and accepting criticism on how their work, and 

the work of others. They will listen carefully to suggestions and will begin to be able to apply these to the 

development of their work. They will be able t o work independently, in pairs, in small groups and as a class 

group. Students will be exposed to a variety of performance and/or presentation experiences; they will be 

encouraged to discuss and evaluate what they have seen, to identify what was effective and to begin to 

transfer these discoveries to the presentation of their own work. 
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Music 

In the Lower School the music curriculum is taught by a specialist teacher and learning takes place within the 

context of the units of inquiry and as a separate subject. 

 

Pre Kindergarten/K 

Overall Expectations 

Children will join together in musical activities, using their voices and simple instruments to develop concepts 

about sound and musical awareness. They will participate both individually and in groups in games, songs, 

and creative movement activities. Children will develop musical ideas in composition using musical notation. 

They will begin to develop an awareness and appreciation of music from different cultures. 

Grade 1 

Overall Expectations 

Students will gain an awareness and appreciation of music in all its forms from a range of times, places and 

cultures. Students will sing and play a variety of songs and pieces with an awareness of beat. Students will 

have the opportunity to experiment with sounds in composition tasks and to make expressive use of musical 

elements such as pitch and rhythm. They will use notation to develop musical ideas. They will develop an 

awareness and appreciation of music from different cultures and be able to describe and compare sounds using 

simple appropriate musical vocabulary. 

Grade 2  

Overall Expectations 

Students will gain an awareness and appreciation of music in all its forms from a range of times, places and 

cultures. Through singing songs and playing instruments, students will develop the ability to perform 

accurately and confidently, making expressive use of musical elements. They will control and develop musical 

ideas in composition and will use notation as an aid to storing and refining ideas. They will listen with greater 

understanding to a range of music from different times and places. 

Grade 3 

Overall Expectations 

Students will gain an awareness and appreciation of music in all its forms from a range of times, places and 

cultures. Through singing songs and playing instruments, students will develop the ability to perform 

accurately and confidently, making expressive use of musical elements. They will control and develop musical 

ideas in composition and will use notation as an aid to storing and refining ideas. They will listen with greater 

understanding to a range of music from different times and places. 

Grade 4 

Overall Expectations 

Students will develop musical ideas in composition using musical notation. They will gain an awareness and 

appreciation of music in all its forms from a range of times, places and cultures. Students will experience a 

wide range of songs in different languages and from different times, and will perform them with sensitivity 

and accuracy. They will create their own music and perform it to other s using increasingly sophisticated 

instruments, and be able to interpret the music of others through the understanding of complex notation. 

They will continue to develop their understanding of music from different sources and cultures. 

Grade 5 

Overall Expectations 

Students will develop musical ideas in composition using musical notation. They will gain an awareness and 

appreciation of music in all its forms from a range of times, places and cultures. Students will experience a 

wide range of songs in different languages and from different times, and will perform them with sensitivity 

and accuracy. They will create their own music and perform it to others using increasingly sophisticated 

instruments, and be able to interpret the music of others through the understanding of complex notation. 

They will continue to develop their understanding of music from different sources and cultures. 

 

 

 

 

 

 

 




